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Abstract

This study analyzed the challenges of lesson planning among EFL
teachers in secondary school education in the Department Secondary School
District of Bouza. A qualitative research approach including interviews,
questionnaires and document analysis was used for data collection. The study
indicated that challenges deriving from lesson planning vary from a school
to another. The challenges include the lack of the teachers’ adequate initial
training, some unclear stated lesson objectives, the insufficiency of the
textbook “English For The Sahel”, the teachers’ lack of motivation, the lack
of regular advisor’s and inspector’s supervision and the shortage of
experienced teachers to guide the novice ones. Therefore, some suggestions
and recommendations were made to teachers and advisors for the betterment
of lesson planning in the district.
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Résumé

Cette étude a analysé les défis de la planification des cours chez les
professeurs d'anglais de I'enseignement secondaire du district scolaire
départemental de Bouza. Une approche de recherche qualitative comprenant
des entretiens, des questionnaires et une analyse de documents a été utilisée
pour la collecte de données. L'étude a indiqué que les défis liés a la
planification des cours varient d'une école a l'autre. Ces défis comprennent
le manque de formation initiale adéquate des enseignants, le manque de
clarté des objectifs de cours, I'insuffisance du manuel « English For The
Sahel », le manque de motivation des enseignants, le manque de supervision
réguliere des conseillers et des inspecteurs et le manque d'enseignants
expérimentés pour guider les novices. Par conséquent, des suggestions et
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recommandations ont été faites aux enseignants et aux conseillers pour
améliorer la planification des cours dans le district.

Mots clés : préparation des cours, planification des cours, performance,
matériel pédagogique, formation, motivation.

Introduction

As a former French colony, Niger inherited its
educational system from France. The English language is part
of the subjects taught in schools starting from middle school. Its
importance is reflected in the number of hours devoted to the
subject. At the middle school level, students have to study
English four hours a week whereas at high school level, the
number of hours of English per week varies from two to four
according to students’ majors. Another important reason for
learning English as stated in the Nigerien Education System
Orientation Law (LOSEN) is to be able to communicate with the
anglophone world.

As far as the pedagogy in English education is concerned,
the national curriculum in Niger has opted for the eclectic
method mainly inspired by the bloom’s taxonomy.
Consequently, teachers will try to align activities with this
method and they have got to equilibrate the use of the four skills
(Listening, Speaking, Reading and Writing) in their lesson
planning. Teachers must bear in mind that they will have a
diverse body of students with different academic and personal
experiences. Therefore, good lesson planning is of great
importance in the teaching and learning process. According to
Earl (1988), whatever a purpose of teaching, a lesson has to be
prepared and planned in order to make good use of available
resources as this facilitates the teacher’s work in the classroom
and ease students learning activities. However, in the district
under study, teachers consider lesson planning as the most
challenging activity because it requires time and effort. Many
teachers plan lesson because they think it is expected from them.
Nevertheless, while observing teachers in their classrooms, the
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problems that can be noticed include mainly stating unclear
objectives, using irrelevant materials and teaching methods,
using inappropriate gestures to cue and monitor and bad time
and classroom management. This situation seriously impacts
teachers’ and students’ performance and prevents the system
from reaching its objectives as far as English education is
concerned. In fact, the ministry of education statistics show that
students’ standards have been falling, and this may be the
consequences of the teachers who are poorly trained. It has also
been observed that most of them do not even have a good
command of the English language, Therefore, they cannot be
expected to transmit any adequate knowledge to their students
or meet the requirements of the English syllabus.

1. Problem statement

In 1995, to address the problem of lack of teachers,
Nigerien young people who newly obtained their diplomas were
sent to national youth service (service civique national) to teach
for at least two years. However, this government decision did
not solve the problem of the shortage of teachers. In 1998, the
Ministry of Education came up with another option called
«Volontariat de I’Education» (Volunteers of education). Thus,
young Nigerien graduates signed a two-year contract that they
had to renew once. Unfortunately, most of these teachers did not
receive any adequate TEFL (Teaching English as a Foreign
Language) training which is normally a pre- requisite to teach
English. These volunteers of education were provided with just
a month-training in EFL, but this did not help overcome the
problem either as more volunteers were hired and posted to
schools without any training as the first ones.

In 2003, a new system was adopted by the Ministry of
Education that was called «Contractuels de
’Education"(Contractuals of education). Many young people
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with degrees in various fields such as sociology, agronomy,
psychology, computer science earned in English speaking
countries like Nigeria and Ghana were massively recruited to
teach English in secondary schools. Some hired teachers had
only the “baccalaureat” (high school leaving certificate) as they
did not continue their higher education even in French. Most of
them (70%) known as “contractuals” had no initial training in
pedagogy. Expecting those untrained contractual teachers to
well manage the teaching and learning activities represented a
great challenge. While observing these categories of teachers in
classrooms, we noticed that they faced tremendous difficulties
including even the fundamentals of teaching such as lesson
planning. Therefore, research on the problems teachers face
regarding lesson planning is necessary to help teachers and the
system to improve. We believe that the best way of
understanding a problem is to give the people concerned with
the issue the opportunity to voice their concern.

As a former advisor, classrooms visits gave me the
opportunity to observe many teachers at work in their
classrooms. | noticed that most of the teachers faced tremendous
challenges especially in lesson planning. These include unclear
stated objectives, bad timing and classroom management,
irrelevancy of certain activities, lack of skills integration and
poor students’ evaluation. That is why this study was undertaken
in the Departmental Secondary School District of Bouza at the
junior secondary school level in order to help understand and
overcome the challenges in lesson planning among the EFL
teachers. Thus, the following research questions have been
formulated:

1. How well do teachers plan their lessons?

2. what actual challenges do teachers face regarding writing
and implementing lesson plans?
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2. How can teachers be helped to be able to fulfill basics of
lesson planning?

Therefore, the investigation consists in observing
teachers and in analyzing their lesson plans in order to identify
the problems that arise when planning and implementing lesson
plans. ELT advisers’ opinions were also solicited as they are also
key actors in this aspect of English education. Suggestions and
recommendations were eventually made to help them improve
their skills in this important aspect of their profession.

2. Review of relevant literature

Lesson planning is very essential to a teaching/ learning
process that takes into account the learners’ needs and interests,
and makes them communicate. It is one of the main elements in
the teaching field (Callahan et al., 2010). Before starting the
teaching process, a teacher has to plan his/ her lesson according
to the class and subject. The lesson planning has a significant
purpose and without it teaching will be incomplete. A lesson
taught without a lesson plan will be unsatisfactory and will fail
to fulfill the purpose of teaching and will not cover the entire
text or the subject matter. Then, a good lesson plan will help the
teacher figure out whether the plan was successful and effective
or if it needs more improvement

In one word, lesson planning acts as a road map for a class
session. It identifies the destination (objective of the lesson) and
marks out the route (the activities) for each stage of the lesson.
Thus, it is an aid for both new and experienced teachers.
Therefore, teachers are required to start with a clear purpose and
proper steps when planning lessons.

Harris (2017) states that time spent on exhaustive written
planning could be exploited in finding more creative ideas and
motivating tasks for our students. She asserts that too often,
teachers spend every night planning lessons into the early hours
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and that this must stop. If lesson planning is not improving the
teaching or the learning, then it is pointless.

Teachers also need to control the amount of time they give
over to planning. It is a major factor in the teacher workload
crisis because far too much time is spent on it. Colin (2017) adds
that we need to tell leaders to scrap their time-consuming
marking and planning requirements. Teachers need to sleep so
that they can teach students. Bery and Van Driel (2010) point
out that good teachers have that ability to get inside their
learners’ heads and know the sequence of learning and so the
teaching that is required. The lesson planning can be done
mentally, but one can always forget a thing or two and regret it
afterwards. Therefore, writing it with notes and points will be a
lot easier as this will help the teacher to stay on line and not get
confused.

Ultimately planning should and must make the task of
teaching and pupils learning easier. In many ways it is as simple
as running through the lesson in your head. According to
Milkova (2012), a lesson plan is the instructor’ s road map of
what the students need to learn and how it would be done
effectively during the class time.

In sum, lack of lesson planning in the teaching field can
lead to the following consequences:

- The teacher may become shy and reluctant to go to class
and any flimsy excuse is enough to keep him out of class

- He may fumble with his teaching aids or use them
ineffectively;

- The teacher may be afraid of having a colleague or an
adviser in his classroom, and when this case happens,
he becomes nervous then fumbles and mumbles

- Facts may be taught haphazardly

- The lesson may become repetitive and boring

- The lesson may end abruptly
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- Such lesson may be completely teacher-centered without
any opportunities for students to fully participate in the
different class activities.

As modern teachers, we are required to update our
knowledge, and this needs to be reflected in what we teach
as every year is different. Even if we teach the same thing
the next year (which, in English, is rare) we have to bear in
mind that the learners are completely different, so we need
different lessons. Therefore, writing a lesson plan will ensure
that we are prepared for our class and we will make it run
more smoothly.

3. Research methodology

The study is based on questionnaires, interviews and
observations, and it covered the Departmental Direction of the
Secondary School District (DDSS) of Bouza that comprises
twenty-seven (27) schools. Samples of both rural schools such
as CEG Tabotaki and CEG Déoulé and urban ones such as CES
Bouza, CEG Karofane and CEG Gradoume were chosen for this
study. Twenty Middle school EFL teachers and two ELT
advisers constituted the participants in the study as they are the
key actors in lesson planning. Questionnaires were submitted to
the two ELT advisers and the twenty teachers of English who
were then observed during class visits before being interviewed
during the conference. Finally, the teachers’ lesson plans were
thoroughly analyzed and interpreted.

40



4. Data collection and analysis

Table 1: Schools attended by teachers

Université Abdou Moumouni | result Percentage
Faculté des Lettres et Sciences Humaines (FLSH) | 13 65%

(Faculty of Arts)

Ecole Normale Supérieure (ENS) 3 15%

(College of education)

Titulaires du baccalaureat | 4 20%

(High school certificate)

Total 20 100%

Most E.F.L teachers (65%) were trained at the “Faculté
des lettres” either at the English or sociology departments as
shown in table 1. Only three teachers (15 %) were trained at the
College of education (Ecole Normale Supérieure). Four teachers
(20%) are baccalaureate (High school leaving certificate)
holders. It is important to recall that the mission of the “Faculté
des lettres” is not to train teachers of English even though TEFL
is slightly taught to the students. This faculty mostly trains
students in general English. Therefore, its diplomas do not allow

them to become efficient teachers of English.

Table 2 : Teachers’ qualifications (Diplomas)

Licence Anglais 10 50%
(B.A/ English)

Licence Sociologie 3 15%
(B.A/Sociology)

DAP/CEG 3 15 %
Baccalauréat 4 20 %
Total 2 0 100%

As highlighted in table 2, ten teachers (50%) are B.A in
English holders, 3 teachers (15%) have a B.A in sociology, three
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teachers (15%) hold a DAP/CEG, and four teachers (20%) got
just the baccalaureate. It appears that 85% of the teachers
surveyed have not been trained to teach as their qualifications
have no direct relation with the teaching of English.
Baccalaureate holders (20%) teaching particularly in rural areas
have never even attended a university.

Table 3: The frequency at which teachers plan lessons

Frequency|Result Percentage
Sometimes 14 70 %
Always 06 30%
Never 00 00%
Total 20 100%

In the light of this table six teachers (30%) declare that
they always plan their lessons before teaching while 14 (70 %)
of them sometimes do them. It can be noticed that all the teachers
surveyed affirmed that they do plan their lessons before
teaching. However, the frequency in lesson planning varies from
one teacher to another since only 30 % of them plan their lesson
on a regular basis. The rest of the teachers (70%) who do not
always plan their lessons justify this attitude with the following
reasons:

- They know their students well

- They have been teaching for many years

- They memorized the lesson

- They do not have enough materials for lesson planning
- Lesson planning is boring, it takes time and effort.

The two advisers surveyed insisted on the fact that, going
to class without lesson planning is exactly like going to war
without a gun. Milkova (2012) argued that non-planning a lesson
leads to a poor or reduced learning for the students.
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Table 4: Teachers ‘perception of their training.

Result Percentacge

Have been trained | 6 30%
Have  not been trained | 1 4 70 %
Total 20 100%

It appears that 30 % of the EFL teachers feel that they
have been properly trained while 70% feel that they have not
been properly trained, including on lesson planning. As shown
in table 1, only 15 % have been actually trained at the college
of education (ENS) whereas the majority of teachers (85 %)
have not been trained in schools devoted to teaching.
Therefore, teachers mostly complain about the lack of adequate
initial professional training and the lack of supervision. This
may explain their lack of motivation.

Apart from some periodical training sessions often
supported by the Ministry of Secondary School Education,
advisers have to limit their activities with teachers posted in
schools located in the head town mainly because of lack of
means. Also, most of the pedagogical units (70%) are
dysfunctional. They face problems including lack of
reprography means, lack of didactic materials(mainly the
textbooks) and lack of qualified teachers (most of them are either
contractual teachers with diplomas other than teaching ones or
merely a baccalaureate. Thus, most of the teachers did not get
enough pedagogical capacities to perform well in their
profession. For this reason, most of them could encounter
problems during their teaching activities. As educators, we all
agree that in general agree that teachers’ lack of initial training
has some negative impact on the students’ level of acquisition.
Therefore, pedagogical advisers should ensure in-service
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teachers’ professional learning development and regularly
conduct class visits.

Table 5: Most used materials

EFTS users 14 70%
EFTS and additional | 6 30%
materials users

Table 5.1 shows that fourteen teachers (70%) rely
exclusively on EFTS textbooks for lesson planning while only
six teachers (30%) use EFTS and other materials including
teacher’s guides or aids, reviews, magazines, dictionaries and
web sites. Most teachers at CEG level solely rely on the use of
EFTS student’s book during the teaching/learning process as it
is the only available textbook as far as teaching English is
concerned.

Another problem worth being mentioned is that in urban
areas, three to four students have to share a textbook. The
situation is worse in the rural areas where less than ten textbooks
are available for a whole level. In such conditions, and according
to teachers, devoting time for lesson planning will simply be
considered as a waste of time. Consequently, creativeness and
variety in conducting lessons cannot be achieved effectively.
However, the 30% of teachers who have been trained at the
college of education use EFTS and other didactic materials to
plan their lessons. These teachers have less challenges in
carrying out their teaching duties. Moreover, they hold P.U
activities twice or three times a month, which is very beneficial
for them. For teachers in urban areas, there are web sites
providing suggested activities to teach or reinforce a concept
whereas this opportunity is not accessible to teachers in rural
areas where internet connection does not even exist.
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Table 6: People teachers turn to in case they face problems
with lesson planning and teaching

Participants result Percentage
A Colleague 2 10 %
More experienced colleagues | 3 15 %
An adviser 15 7% %
Total 20 100%

According to this table, two teachers (10 %) out of
twenty turn to a colleague in case they experience problems in
lesson planning whereas three (15%) turn to more experienced
teachers. The majority of teachers (75 %) turn to advisers for this
purpose. In one word, 25% of teachers call on a colleague or
more experienced teachers although only three teachers (15%)
have more than ten years of experience as far as teaching English
is concerned. Experienced teachers can set good examples of
teaching practice in most schools even though the teaching
experience of 85% of the teachers surveyed turns around two to
four years, and most of them (45%) are mere beginners and
sometimes have no other colleagues in their schools for U.P
activities. The novice teachers face challenges including lack of
training, lack of enough didactic materials and regular adviser’s
supervision. Therefore, by working in a small group under the
supervision of an adviser, teachers may collaborate with one
another, discuss learning goals and plan an actual classroom
lesson called “a research lesson". Also, observing how their
ideas work in a live lesson with students, and then reporting on
the results so that other teachers can benefit from it. Lesson
study is often used for schools to share learning with other
schools, and it is conducted by enthusiastic volunteers who are
also very experienced and highly respected teachers.

45



5. Presentation of findings and discussions

After going through various lesson plannings, we found
out important problems including unclear lesson objectives, lack
of varying and sequencing activities, lack of using innovative
techniques, bad time and classroom management and a serious
lack of skills integration.

The majority of teachers (70%) seem not to be aware of
the importance of lesson planning. According to them, they
sometimes plan lessons, but they acknowledged that they do not
master the main steps to follow as far as lesson planning is
concerned. When examining the lesson plans for those who did
them, it is easy to notice that they simply follow the textbook
which provides just a list of activities whereas it is incumbent to
the teacher to adapt and balance them according to the syllabus
and to his students’ needs and interests. Their lesson plans reveal
their weaknesses as even the commonly known plans including
the 3 P’s (Presentation, Practice and Production) are missing in
most analyzed lesson plans. These are composed of just a mere
list of exercises without any precise lesson objectives or lesson
evaluation.

The lesson presentations are rather teacher-centered
whereas it is commonly admitted that students should be
involved in order to reach the lesson objectives stated.
Groupwork and pair work are also many times ignored despite
their importance in students’ interaction. Therefore, it is not
surprising that the lesson becomes repetitive and boring.

Another challenge the teachers face is the time
management. In fact, most of them have difficulties respecting
the time allocated to the different lesson activities such as
teaching vocabulary, grammar, structures and even the reading
comprehension. As a consequence, classes end either before or
after the time they are supposed to last.
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Classroom management is another challenge many
teachers face in their job. This includes the teachers’ circulation
in the classroom, managing students’ discipline, blackboard
management and managing large classes.

Teachers’ command of the English language is also a
factor that leads to many problems. Some observed teachers
used more French than English in their teaching. Sometimes,
when observing a class, one has the impression that it is rather a
French class. Teachers (mostly those holding the baccalaureate
degree) contend that their students understand their lessons this
way (mixture of French and English) better than when they
speak only English.

All the above factors seriously impact students’
motivation to learn the English language, hence their poor
performance. Both teachers and advisers agreed that lack of
lesson planning leads to chaos, failure and discredits the teacher.

Teachers complain that the training sessions they have
received were mostly based more on theory than on practice. In
fact, 85% of them have not attended any schools of education.
Therefore, they need support including more training sessions,
adequate didactic materials, adviser’s supervision to better their
lesson plans as indicated in table 5. The problems cited above
constitute the major obstacles they face in their daily teaching
practices as shown in table 6.

The scarcity of textbooks in the different schools results
from the creation of new secondary schools each year whereas
the didactic materials remain the same in the school district.
What makes the situation worse is that the few available
textbooks are not well-kept track of, so many are lost or become
unusable.

As far as additional materials are needed, more support is
needed in terms of teachers’ guides, teachers’ aids, reviews,
magazines, web sites etc. Meanwhile, teachers particularly those
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who feel they have not been properly trained (80%) limit lesson
their planning by using EFTS as the main reference book.

6. Suggestions and recommendations

Since the findings show that challenges regarding lesson
planning were linked to various factors that could be generally
caused by the scarcity of financial means allocated to the
ministry of education, the government should allocate an
adequate budget to this ministry which in turn should massively
train teachers and send them to both rural and urban schools. As
the teachers also need to be supervised, there is a necessity to
train enough ELT advisers and have them regularly visit
classroom in order to help the teachers carry out their duties. To
cope with the shortage of the different didactic materials in
schools, the government should purchase them in quantity and
make them available in all the schools. Once these
recommendations and suggestions are fulfilled, the rest of the
problems regarding lesson planning will easily be tackled.

Conclusion

This study focused on the analysis of the challenges of
lesson planning among EFL teachers of DDSS/Bouza. Most
teachers of English encounter difficulties in preparing and
implementing lesson plans. Experts in education agree that lack
of lesson planning has some bad consequences on the learner’s
level of acquisition. The problems in this particular school
district are mainly caused by the teachers’ lack of initial training,
the scarcity of teaching materials, both teachers’ and students’
motivation, the over-crowdedness of the classes and the lack of
in-service training. Consequently, teachers turned to colleagues
and advisers whenever they experienced problems in lesson
planning. Another important factor is the unequal distribution of
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teachers in the schools within the department as urban areas
have more qualified and competent teachers than the rural ones.
All the above factors result in both the teachers’ and the
students’ poor performance in English education. To cope with
the problems, some suggestions and recommendations
consisting mainly in allocating more financial resources to the
ministry of education have been proffered in order to help reach
the English education goals in the district.
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