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Abstract  
 

This study investigated the reading comprehension strategies used 
in English classes and how these affect 4è students´ learning in DDES Niamey 
1. It also addresses the types of feedback practiced by the teachers during 
reading comprehension activities. The methodology consisted of a teacher´s 
interview, students’ test and a classroom observation. The results showed 
that the students used a narrow range of reading comprehension strategies, 
which mostly belong to compensation, metacognitive and cognitive strategy 
groups. However, the little use of reading comprehension strategies 
demonstrated to be quite effective in students´ learning as they expressed 
immediate oral feedback when practicing reading comprehension activities. 
In conclusion, the reading comprehension strategies applied in English 
classes are not enough to promote reading comprehension skills and 
competence. Therefore, there is a necessity to use a wide variety of strategies 
in order to improve students’ learning. 

 
Key words: reading, comprehension, strategies, competence, performance. 

 
Résumé  
 
Cette étude a examiné les stratégies de compréhension écrite utilisées aux 
cours d'anglais et comment celles-ci affectent l'apprentissage des élèves de 
4è à la direction de l’enseignement secondaire (DDES) Niamey 1. Elle aborde 
également les types de feedback pratiqués par les enseignants lors des 
activités de compréhension écrite. La méthodologie comprenait un entretien 
avec l’enseignant, un test des élèves et une observation en classe. Les 
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résultats ont montré que les élèves ont utilisé une gamme étroite de 
stratégies de compréhension en lecture qui appartiennent principalement 
aux groupes de stratégie de compensation, métacognitive et cognitive. 
Cependant, la faible utilisation des stratégies de compréhension en lecture 
s'est avérée très efficace car les élèves exprimaient une rétroaction orale 
immédiate lors de la pratique des activités de compréhension en lecture. En 
conclusion, les stratégies de compréhension écrite appliquées aux cours 
d’anglais ne suffisent pas à promouvoir les aptitudes et les compétences en 
compréhension écrite. Il est donc nécessaire d’utiliser une grande variété de 
stratégies afin d’améliorer l’apprentissage des élèves. 
 
Mots clés : lecture, compréhension, stratégies, compétence, performance. 
 

 Introduction  
 

Today, English is one of the most widely spoken 
languages in the world. While teaching English, teachers use 
varieties of teaching techniques and methods. These strategies 
for language learning and language use have been receiving 
ever growing attention in the areas of foreign language teaching 
and learning (O'Malley & Chamot, 1990). They contend that: 

 
“It is fair to say that language educators in many 
different contexts have been seeking ways to 
help students become more successful in their 
efforts to learn and communicate in foreign 
languages. The application of foreign language 
learning and use strategies is viewed as one 
vehicle for promoting greater success. A strategy 
is considered to be "effective" if it provides 
positive support to the students in their 
attempts to learn or use the foreign language.” 
 

Our focus in this study is the reading skill which is always 
considered together with comprehension. In Niger, students 
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often lack the ability to read in addition to the problems of 
proper comprehension skills they face. In fact, the point of 
reading is not to just make a sound in your brain or out loud, but 
rather to understand important lessons, stories, or arguments. 
In our schools, the strategies used by teachers to reach their 
goal of understanding a text or a book is not always effective. 
Our first aim is to identify the variety of reading comprehension 
strategies the teachers in DDES (Direction de l’Enseignement 
Secondaire) Niamey 1 use in their classrooms. Then, we will 
analyze how effective these strategies are on their students’ 
reading comprehension skill. Finally, we want to find out what 
types of feedback are used by these teachers while practicing 
reading comprehension before proffering some 
recommendations.  

 
1. Statement of the problem  

 
The skill of reading is as crucial as any other language 

ability. The four language skills (reading, writing, speaking, and 
listening) naturally appear together in every English class.  

Having been an EFL teacher for over fifteen years in 
secondary school, I have observed that most 4è level students 
(3rd year of junior secondary school) are in trouble when asked 
to read a text or a passage. It is also observed that they have 
difficulties to read and understand texts. Also, while grading the 
BEPC (fourth year level or 3è) exam papers, I have always 
noticed that many students just copy the questions without any 
answers and most of the times they simply copy a passage or a 
whole paragraph of the text. This reveals a serious reading 
comprehension problem that needs to be addressed. It is 
necessary to identify which strategies teachers use and what 
their impacts are on their students learning as reading 
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comprehension is taught by all teachers and at all levels. 
Therefore, we believe that a study on reading comprehension 
would be a great help for teachers and advisers as it will permit 
them to know the challenges they face and the solutions to 
improve the reading comprehension strategies.  

Thus, the following research questions have been 
formulated: 

1. What kind of reading comprehension strategies 
do teachers use the most in the district?  

2. How effective, if at all, are reading 
comprehension strategies on students’ 
learning?  

3. What type of feedback is used while practicing 
reading comprehension activities? 

 
2. Review of relevant literature 

 
According to Alyousef (2005), reading can be seen as an 

interactive process between a reader and a text which leads to 
automaticity or reading fluency. As for Grabe (1991), he argues 
that: 

 “Reading can be seen as an active process of 
comprehending where students need to be taught 
strategies to read more efficiently, for example, guess from 
context, define expectations, make inferences about the 
text, skim ahead to fill in the context, etc.”  

Depending on its purposes, reading can be classified 
into two types of activities:  intensive and extensive reading. 
Intensive reading refers to reading shorter text to extract 
specific information whereas extensive reading deals with a 
longer text as a whole, which requires the ability to understand 
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the component part and their contribution to the overall 
meaning. 

 
    2.1. Teaching reading comprehension  

Three experts share their ideas about reading 
comprehension. As explained by Alyousef (2005), contemporary 
reading tasks, unlike the traditional materials, involve three- 
phase procedures: pre-, while-, and post- reading stages. The 
pre-reading stage helps in activating the relevant schema. Most 
teachers tend to neglect this stage because there is not enough 
time. In fact, this activity motivates students before the actual 
reading takes place. The aim of while-reading stage is to develop 
students’ ability in dealing with texts by developing their 
linguistic and schematic knowledge.  

 
    2.2. Language Learning Strategies (LLS)  

Griffiths (2014) has pointed out that the concept of 
language learning strategy has been notoriously difficult to 
define by many theorists in the field. However, she proposed a 
definition:  

“language learning strategies are activities consciously 
chosen by learners for the purpose of regulating their own 
language learning.” A recent definition claims that language 
learning strategies are the learners ’goals directed actions for 
improving language proficiency or achievement, completing a 
task, or making learning more efficient, more effective, and 
easier (Oxford, 2011b)  
Second language learning strategies encompass both second 
language learning and second language use strategies. Taken 
together, they constitute the steps or actions consciously 
selected by learners to improve the learning, the use of it or 
both. On the other hand, strategy research has led to a 
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distinction between strategies employed for different purposes 
such as communication, performing in the language, retrieving 
information and the processes of speaking, listening, reading 
and writing, to name only a few. (Cohen, 1998).  
 
3. Research methodology  

 
The methodology adopted for this research consists of a 

teacher´s interview, a classroom observation and a students’ test 
which were designed taking into consideration the specific 
objectives and variables of the research problem found at 4e 
level, in three schools in DDES Niamey 1 schools: CES Soudoure, 
a semi-urban school, and CES Yantala and CSP FAZA 2 that are 
urban ones. The research method, then, is both qualitative and 
quantitative. In each school one 4è level teacher and ten 4è level 
students are concerned by the study. Therefore, the research 
also included three (3) teachers and thirty (30) 4è level randomly 
selected students.    

A paper-based survey containing open-ended questions, 
a classroom observation and a students’ test were the 
instrument used in this study. Finally, to perform the data 
analysis and address the research questions a Microsoft Excel 
Version 2010 was used to design graphics, tables, and charts. This 
program helped to process the results obtained from the 
teacher´s survey, student´s test, and the classroom observation 
instrument. Besides, the program involved measurements of 
frequencies as well as percentages and their corresponding 
interpretation.  
 
4. Results and discussions  

 
This part consists of two sections; the first one discusses  
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the reading comprehension strategies applied in classes. It has 
three subsections: the first subsection identifies the main 
reading comprehension strategies currently applied in reading 
comprehension lessons; the second subsection includes what 
reading comprehension activities students practice the most, 
eventually, in subsection three is discussed how effective are 
reading comprehension strategies on students’ learning.  

The second section explains the types of feedback 
delivered by the teacher during reading comprehension 
activities.  

 
    4.1. Strategies applied in English classes  
       4.1.1. Reading Comprehension strategies  
 

 
 

Graphic1: Classroom strategies applied in English 
classes  
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Table1: Group strategies applied in classroom  

 Reading Comprehension  

Strategies  

Applied  Not applied  

 Cognitive  11, 36%  25%  

 Metacognitive   09, 09%  29, 54%  

 Compensation   06, 81%  18, 18%  

 Affective   0%  0%  

 Social   0%  0%  

 Memory   0%  0%  

Total    27, 27%  72, 72%  

 

The results showed there were several reading 
comprehension strategies applied in class. Graphic 1 and Table 
1 represent the reading comprehension strategies used in 
English classes based on Oxford´s taxonomy (1990). 
Additionally, all the reading comprehension activities reported 
in the teacher´s interview and the classroom observation are 
placed. Table 1 clearly reveals that out of the 43 strategies 
established by Oxford (1990), only 12 strategies are applied in 
English classes which represents 27, 27%. It was also found that 
the teacher does not implement any new reading 
comprehension strategy by his own. With respect to Table 1, 
the color blue highlights the reading comprehension strategies 
and their corresponding activities applied in English classes, 
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whereas the color green shows the strategies that were not 
applied.  
In this study, students actively practice compensation, 
metacognitive and cognitive strategies that correspond to 
direct strategies which are related to learning and applying 
techniques. Consequently, in these schools, students as well as 
the teacher are more focused on the ability to read English 
rather than managing learner´s feelings. On the other hand, 
affective and social strategies are not used at all, which means 
that the students’ emotional needs are not taken into 
consideration.  This is important because it enables them to 
interact and help each other especially in reading out loud 
where students tend to be shy. Therefore, teaching is not only 
having a class and acquire knowledge but it also provides a 
positive, funnier, and relaxed environment where students 
open up easily.  

This result is similar to the finding of Ambrosi (2007) 
who found out a higher use of cognitive and compensation 
strategies in secondary school. She argues that secondary 
school learners are less spontaneous and less independent 
enough in choosing the most appropriate strategy that 
improves their success. 

    4.2. Types of reading comprehension activities  
 
Classes  Strategy 

Group  
No  Reading Comprehension Strategies  

Cognitive  Rehearsal  1  remembering key words to 
understand the 
main idea of the 
text.  

2  memorizing key words to remind 
of important  

concepts of the text.  



Vol 1 N°2 Janvier 2025, Relecture d’Afrique 

76 

3  asking questions when reading the 
text, to make sure of understanding the 
material studied in this class.  

Elaboration  4  underlining key words to remind 
important  

concepts of the text.  

5  going back to reading the details of 
the passage 
for the  

answers of some questions.  

6  trying to 
explain 
the 
material 
to a 
classmate.  

7  taking notes by writing 
down the  

key words.  

8  writing 
brief 
summaries of 
the main 
ideas from the 
readings.  

9  going back to read the details of the 
passage for the answers of 
some questions.  

10  
drawing a conclusion about the 

author‘s purpose for 
writing the text.  

Organizational  11  understanding every detail in 
each text is not necessary to get the 
main idea correctly.  

12  outlining the material to help 
organizing thoughts.  

13  Skimming the new material to 
see how it is  
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   organized. Before reading  

14  relating the material to what is already 
know.  

15  translating not word-for-word.  

16  skimming/scanning in the appropriate part of 
the text for the key word or idea.  

Metacognitive  Planning  17  reading the topic or heading of the 
passage.  

18  looking at the pictures of the 
passage.  

19  reading the first sentence of the 
passage.  

20  reading the questions before reading the 
passage.  

21  planning schedule to get enough time to 
study  

English.  

22  keeping up with the weekly readings 
and  

assignments.  

23  having clear goals for improving English 
reading skills.  

24  being able to question the significance or 
truthfulness of what the author 
says.  
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Monitoring  25  finding as many ways to comprehend 
the  

reading material.  

26  noticing reading difficulties and try to use 
other methods to help understanding the text 
better.  

27  when confused about something 
read, going back and try to 

figure it out.  

28  never giving up, when the reading text is 
difficult.  

Regulating  29  trying to find out how to be a better reader of English.  

30  
looking for opportunities to read as much as possible  

   such as magazines or newspaper articles in order to 
improve reading ability in English.  

31  asking the instructor or friend questions in 
order to improve reading ability in 
English.  

32  slowing the pace of reading when 
confronting with more 
difficult texts.  

33  reviewing the material while studying 
for an examination.  

Compensation  Linguistic  34  finding the meaning of an English word by 
dividing it into parts that were 
understood.  
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35  skipping the words if the meaning is not 
known.  

36  Reading English without looking up every new word.  

37  understanding unfamiliar English words, 
making guesses from suffixes and 
prefixes.  

38  looking for context clues to help 
understanding the meanings of 
vocabulary words.  

Semantic  39  focusing on getting the overall meaning of 
the text, to read effectively.  

40  predicting what is going to happen next 
while reading.  

41  trying to predict what the author will say 
next.  

42  using background knowledge to guess the 
overall meaning of the text.  

43  using examples and summary clues to 
guess the meaning of the text.  

44  trying to understand the material in this 
class by making connections between the 
readings and prior knowledge.  

 
Table 2: List of direct strategies useful for the learning of  
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Reading Comprehension. 
  

Concerning techniques, the first classroom observations 
showed that only one technique is used in class by teachers 
which represent 16% of the six main techniques known 
(Skimming, Scanning, Reference, Summarizing, Identifying the 
main idea and the eclectic technique).  

During the interview teachers said that they have used 
more strategies all over the years based on Oxford taxonomy 
(1990). Tables 1 and 2 reveal the classroom activities applied in 
class. The Blue color is for activities applied in class and the 
Green color is for non-applied activities in the classroom.  

We can say that only 12 reading comprehension 
activities that represent 27, 27% activities are used in class 
while 32 comprehension activities (72, 72%) are omitted or 
neglected. In addition, the teachers were not found 
implementing any new type of activity or strategy in their 
classroom.  

 
    4.3. Frequency and importance of reading comprehension 
activities  

 
 Graphic2: Frequency of reading comprehension Activities  
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Concerning the frequency of reading comprehension 
activities in Graphic 2, only one teacher (33, 33%) of the 
sampled teachers says that he teaches a reading 
comprehension lesson two or three times a month. Two of the 
three teachers that represent 66, 67% teach a reading 
comprehension lesson less than three times a month. We firmly 
believe that a teacher could emphasize a reading 
comprehension even in teaching grammar by reading the 
resumes, the exercises, the structures, and other classroom 
activities. 

    4.4. Effectiveness of English reading comprehension 
strategies on students´ learning  

       4.4.1 Level of satisfaction and effectiveness of 
reading comprehension strategies  

Students’ results according to schools  

 

Graphic 2: Students test results according school  

Graphic 2 shows the following results for the thirty (30)  
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sampled students:  

 In CSP Faza, one (1) student (3, 33%) got from 
0/20 to 6/20. Two (2) students (6, 67%) got from 
7/20 to 9/20. Four (4) students (13, 33%) got 
from10/20 to  
11/20. One (1) student (3, 33%) got from12/20 
to 15/20 while two (2) students (6, 67%) got 
from 16/20 to 20/20.  

 In CES Yantala, two (2) students (6, 67%) got 
from 0/20 to 6/20. Three (3) students (10 %) got 
from 7/20 to 9/20. one (1) student (3, 33%) got 
from10/20 to 11/20. Two (2) students (6, 67%) 
got from 12/20 to 15/20 while two (2) students 
(6, 67%) got from16/20 to 20/20.  

 In CES Soudoure, six (6) students (20 %) got from 
0/20 to 6/20. Two (2) students got (6, 67%) from 
7/20 to 9/20 and another two (2) students (6, 
67%) got from10/20 to 11/20.  

When asked about the effectiveness of the reading 
comprehension strategies on the students in the three schools 
regarding the results of the test given and referring to Graphic 
2, we can easily notice that among the 30 sampled students 
nine (9) students representing about 30% got from 0/20 to 
6/20, which is a very bad grade. Seven (7) students (23, 33%) 
scored from 7/20 to 9/20 which is still a bad grade. 

• Seven (7) students (23, 33%) got from 10/20 to 
11/20 which is an average grade,  

• Three (3) students (10%) got fairly good grades 
from 12/20 to 15/20. 
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• Four (4) students (13%) got from 16/20 to 20/20, 
which is a very good job.  

When summarizing, 16 students out the thirty (30) 
representing 53, 33% of the students scored under the average 
grade. More, depending on the school, it was noticed that 
public schools have fewer good scores than the private one. In 
fact, the private urban school Faza students got the best grades: 
seven (7) students got grades from ten over twenty (10/20) to 
twenty over twenty (20/20). They are followed by the urban 
public school CES Yantala, where five (5) students got grades 
from ten over twenty (10/20) to twenty over twenty (20/20). 
Then comes the semi urban public school CES Soudoure where 
only two (2) students got grades from ten over twenty (10/20) 
to eleven over twenty (11/20).  

 
       4.4.2. Students’ test results according to the age 
and sex 

  

Graphic 3: Students’ test result according to the age  
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Graphic 4: Students’ test result according to sex  

When analyzing the results of the students’ test as 
shown by Graphic 3, the research reveals that four (4) out of six 
(6) students are between fourteen to fifteen years (14 to 15 
years) old. 2 got grades from 10/20 to 20/20 in Faza 2. The other 
two (14 to 15 years old) students got grades from 7/20 to 9/20. 
We can say that younger students are those who performed 
well during the test in the private school. Even in CES Yantala, 
the best two students who got grades from twelve over twenty 
(12/20) to twenty over twenty (20/20) are between 14 and 15 
years old. Those with the age comprised between 14 to 15 years 
old are the best ones in urban schools. However, in semi urban 
school older students (15 to 17 years old) seem to be the best.   

Referring to Graphic 4, we can notice that three (3) 
students among the four (4) who got grades from 12/20) to 
20/20 in Faza 2 are girls. In addition, the two students who got 
grades from 12/20) to 20/20 in CES Yantala are also girls. We 
can easily conclude that the best students in urban schools are 
female whereas in semi urban schools, girls could not follow 
those in the urban schools because no student got a grade from 
12/20 to 20/20. This may be related to socio economic factors. 
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As it was presented in Graphic 3 and 4, everything 
indicates that a frequent use of strategies leads to successful 
learners like in Faza where the teacher seems to use more 
strategies than others.  
  
        4.4.3. Reading comprehension outside the classroom  
 

  
Graphic 5: Students reading comprehension outside the 
classroom.  

This section reveals how the reading comprehension 
strategies go beyond classroom activities and how these affect 
students’ attitudes towards reading comprehension. When 
analyzing the answers from the students’ test, the following 
results were found from the question which intended to know 
the frequency at which students read a text outside the class.   

Graphic 5 shows that eighteen (18) students (60%) never 
read English texts outside the classroom. These students have 
demonstrated not to have any interest for developing their 
reading skills. However, it reveals that seven (7) students (23, 
33%) often read in English outside the classroom. We also 
notice that five (5) students (16, 67%) hardly ever read an 
English text or a passage of a text in English. This supposes that 
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they have friends interested in English who influence them 
occasionally, hence a priority to implement affective and social 
strategies in English classes.  

    4.4.4. Feedback in reading comprehension lessons  
 

  

Graphic 6: Correction time regarding students.  

In the classroom, the teacher can use a variety of 
feedback when reading comprehension activities take place. 
Graphic 6 shows that two (2) teachers (66, 67%) confirm that 
they correct the students during the reading comprehension 
activities. That means that they mostly use immediate 
feedback. For instance, giving students feedback immediately 
allows a teacher´s help and encouragement. On the other hand, 
one (1) teacher (33, 33%) responded that he gave correction at 
the end of the activities, which can be considered as delayed 
feedback.  
   
       4.4.5. Impact of teaching strategies on the development 
of the reading comprehension skills  

The teaching strategies mostly used concerning reading 
comprehension are good but not enough to develop reading 
skills. Therefore, during the classroom observation, it was found 
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out that the English class lacks important strategies to learn 
reading comprehension such as affective and socio affective, 
and this may affect the students’ behavior. The class itself relied 
on the teacher’s performances and motivations. In fact, the 
students were not or were less motivated as they did not have 
any interactions with the teacher whereas a reading 
comprehension class should be more communicative and more 
interactive.    

 
5. Recommendations  

 
Analyzing the findings, we recommend to use a greater 

number of strategy categories that will be influential in 
students´ reading comprehension performance. Besides, the 
teacher can implement new strategies on his own by 
implementing affective and social strategies, which would 
enhance classroom interaction, increase learning motivation 
and oral practice and ease students’ emotional problems. Also, 
it is necessary that students perform activities that improve 
competence in reading comprehension such as picture 
describing, picture sequencing, and storytelling, among others 
as these promote discussions and help students understand the 
informational and cultural background of various topics.  

 
Conclusion  
 

Concerning the overall strategy used, it can be 
concluded that the findings of the present study clearly 
demonstrated the application of more direct strategies than 
indirect strategies during English classes.  

With reference to the strategy groups, it was noticed 
that teachers favored the cognitive, metacognitive and 
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compensation strategy groups. Some social strategy groups 
such as memory, affective and social strategy groups were not 
applied at all.   

The study revealed that the most implemented activities 
in English classes in this level were identifying the main idea, 
skimming and scanning, which helped students to improve 
their fluency, accuracy, and self- confidence. However, these are 
not enough to develop students´ competence in reading 
comprehension. The study showed that the frequency of 
reading comprehension activities is very low, and this indicates 
that little time and preparation is dedicated to them. 
Nonetheless, most teachers recognize that reading activities 
are very important as they enable students to acquire a better 
reading comprehension proficiency.  
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