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Abstract

This present paper was a research action study. It aims at describing how the
researchers speeded up their students’ low level in general English (GE) to high
performance in English for Specific Purposes (ESP) in such a scant time. Thus, the
teaching methods and the teaching strategies used in their teaching/learning process
will be beneficial to the whole field of teaching. The observation and a semi-
structured questionnaire were the main instruments used to collect data. Seven (7)
Master students took part to the study. Different findings revealed that an ESP
teacher could use or extemporized undefective teaching methods and strategies to
level up his students’ performance in the four skills of English for Specific Purposes
(ESP) such as the listening, speaking, reading, and writing skills. The study also
revealed that teaching methods and strategies are not the only factors of good
performance in ESP. Other factors such as the attitude of teachers and learners is
also important. We call in the curriculum designers and decision makers of
education to associate ESP teachers in English programme development.

Key words: GE, ESP, teaching methods, teaching strategies, needs analysis.

I. Introduction

Most often, ESP teachers come across some challenges in teaching
ESP to some communities of learners in EFL context. Among these
challenges, we have students’ low level in General English, as well
as the environment, materials designing and teachers’ attitude.
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Generally, ESP teachers extemporize teaching methods and
strategies to reach their targets. In Mali, we witness the proliferation
of schools creation in the last decades. Private schools are created
here and there from primary level to higher level of education. These
schools help the government provide with education to children. In
public as well as private schools, mainly at vocational and university
levels, the teaching/learning of English language is required. In other
word, English language is taught at many schools of the vocational
or higher education. However, most of the students in these schools
have a low level in general English (GE). Given the dominance of
English language in all areas in the world (Sissoko and Coulibaly,
2025), these schools’ promoters want to have students with good
fluency in English language at the end of their studies. They think
that mastering English language is an asset in a job market.
Therefore, the English taught to students should meet the needs of
both learners and recruiters. Hence the importance of special English
or English for special purpose (ESP). For many authors such as
(Mazdayasna & Tahririn, 2008); (Chilingaryan, 2012); (Medrea &
Rus, 2012) students should be good at GE first before pretending to
learn ESP. Unfortunately, that is not the case in many schools in
Mali. That is why we conducted a case study with Master students in
one of a private university. We noticed that most of those students
have a poor background in listening, reading, writing, and speaking
English. The aim of this study was to show the methods and
strategies that English teachers could use to make their learners
performant in ESP despite their low level in GE. Two research
questions were asked as follow:

1- What teaching methods could we use to deliver lessons to
students with a low level in GE?

2- What teaching strategies could we use to make such students
more performant in ESP?

To answer these research questions, seven participants took part in
the study. A semi-structured questionnaire and content analysis were
used to collect and analyze data.

Results shew that the strategies and methods used during the study
have permitted to make learners aware of their weaknesses, increase
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their learning autonomy and commitment but also increase their
listening and speaking skills as well as their confidence in using
English for specific purpose with their classmates. To conclude, we
remark that despite EFL learners’ weak background in GE, they
could still be more performant in ESP if appropriate methods and
strategies of teaching and learning are used in ESP lectures. Thus, we
call course designers and decision makers as well as school
promoters to associate ESP specialists in English syllabi
development for their schools.

I1. Literature review

This section deals with the definition of ESP, its teachers’ roles, and
the different teaching methods and teaching strategies that the
researchers used in their class, in relation with previous action
research studies in the area of ESP. The teaching/learning of ESP has
been much discussed and written. Some pioneers in ESP such as
(Kennedy & Bolitho, 1984); (Hutchinson & Waters,1987); or
(Dudley-Evans & St John, 1998) defined ESP as the approach of
teaching English language that meets the specific needs of learners.
That is, its main characteristics reside in various fields. Those
pioneers also sustained that the role of ESP teachers differ from, that
of GE teachers. According to (Dudley-Evans & St John, 1998), ESP
teachers should initiate or extemporize new strategies, create new
teaching materials, design new syllabus in accordance with his/her
learners needs. They should also have a minimum knowledge on
his/her learners’ profile of study, and be familiar with the concepts
or terminologies that are commonly used in the learners’ fields of
specialization. According to (Gaye, 2020) there are three major
criteria needed in the teaching of ESP such as needs analysis,
expertise in the ESP discipline taught and collaboration with content
experts. She wrote that these three criteria are missing in the
Senegalese EFL instructors’ ESP class preparation. One can
therefore conclude that those instructors do not know how to apply
ESP in their teaching and are consequently not teaching ESP. Thus,
many teachers think that they are teaching ESP whereas they are
teaching GE. Based on the literature review, we can notice that ESP
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and GE differ in their scope, their objectives, their methods and
strategies and even their materials.

2.1. Teaching methods to deliver lessons
Among the multitude teaching methods that many scholars mention,
one can categorize them into four main groups based on two major
parameters: teacher-centered approach versus learners-centered
approach and high-tech materials use versus low-tech materials use
(Lathan, 2021).

+ The Teacher-centered Approach (TCA)

It is also known as traditional method or the “sage on the stage”. It
gives the teacher an authority figure. S/he delivers knowledge to
his/her passive learners via lectures and direct instruction. They have
to absorb instructions as given. To evaluate, the teacher gives a
unique direction through tests. This approach is, however, more
effective for basic concepts in teaching general English to younger
students. It could cover a large amount of content that learners could
take advantage in their life-long education. (Balla, 2023, p.62) said:
“...since it was vastly used it has a couple of benefits, that if arefs]
correctly used the students might take some advantages of it”. Young
learners need it most often to master a basic knowledge in English.
Some researchers, among them (Hirsch and Eric, 1999), put into
question the effectiveness of this approach.

+» The Learner-centered Approach (LCA).
This approach is opposed to the former one. It gives learners the role
to assume a much more active part in the learning process. The
learner-centered approach (LCA) puts the learners at the center of the
teaching/learning process and the teacher occurs as a facilitator. He
has less to do in the classroom compared to the TCA method, mainly
when teaching higher-level students. In ESP classes, most of the
time, learners might master their profile of study better than their ESP
teachers might. That is why some scholars affirmed that ESP teachers
could get much information from their students in a specific subject.
As (Nkutumba, 2020, p. 133) stated: “reports and papers generated
by students increase teachers’ collection of useful information”. In
other words, students can learn from each other through pair or group
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works. The evaluation here is that learners themselves could provide
multidirectional answers through group projects activities or
learners’ participation.

« The High-tech Approach (HTA).
In this approach, the teacher utilizes many different types of
technology such as laptop/personal computers, cell phones, tablets,
or any technical devices to aid learners in their learning activities. In
HTA, technology plays an ever-greater role in teaching/learning
process. This approach becomes more and more frequent nowadays
and had its upswing with the pandemic COVID-19. Worldwide
population realized the importance of ICT in educational sectors in
general and ESP in particular as we can notice it in the work of
(Dogoriti & Pange, 2012). Unfortunately, according to (Dashtestani
and Nadezda, 2015, p.435): “there is a dearth of research and
empirical evidence on the use of a wide range of technologies in ESP
instruction”. The period of taking heavy dictionaries and books is
over. Just a simple flash drive and a mini head projector, the entire
world is in the classroom. Thus, the teaching learning process
becomes easier, faster, and more alive. That is why many scholars
mentioned that the use of technology in ESP curriculum could
provide learners with gluts of learning opportunities and advantages.

¢ The Low-tech Approach (LTA).

LTA is just opposed to the high-tech approach. In LTA, the teacher
prefers to use chalk and blackboard, sheets of preparation, books, and
notebooks to delivers lectures. The approach uses simple, non-
digital, cheap and more accessible teaching materials in order to
facilitate the teaching/learning process (Doubek, 2016). It is more
traditional than that of HTA. In Mali, LTA is important in many
ways. First, the use of HTA may be boring in a context where
computer literacy is low like the case in Mali. Second, the electricity
and internet coverage is a challenge. Thus, using the LTA remains
very important in the process of teaching/learning in developing
countries.

These abovementioned (four) methods include the other methods
either in overlapping or in interlinking. For example, a teacher-
centered approach may be high or low-tech material use as well as
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that of learner-centered approach. For an ESP teacher, all these
approaches are useful in achieving his objectives.

2.2. Teaching strategies to achieve lessons goals

Goodwin (2018) defined teaching strategy as “the method you use to
convey information to your students”. In addition, he added that there
may be a particular strategy that works well with your group of
students one year but won’t work with your students the next year
(Goodwin, 2018). In fact, there are many teaching strategies. In our
study, we applied six (06) teaching strategies to achieve our goals.
Among them, we have:

+ The modeling strategy

After telling the learners what to do, it is also important to show
them how to do it regardless of how clear the direction is. Thus, they
understand exactly what they are supposed to do. Here, the teacher
has to demonstrate a skill, to show how a process may work and
invite students to imitate. That is why some didacticists name it the
‘me’, ‘we’, ‘you’ approach. That is, teacher performs a task alone.
Then, he performs the task with students. Finally, he lets students
perform the task by themselves. This strategy provides clarity and
increases confidence. It also helps students comprehend any tasks by
making the process.

% The feedback providing strategy

This strategy consists of providing regularly written of verbal
feedback for individual or group assignments and make this part of
our classroom culture (Goodwin, 2018). It is a systematic plan for
providing performance on learning. The role of a teacher is to give
instruction to students by regularly focusing on specific actions. This
permits students to have better understanding and confidence to
achieve learning goals.

+ The Cooperative learning strategy
This strategy fosters, even creates in learners’ mind team working,
interdependency, community working strength, leadership and
individual responsibilities. According to (Dansereau, 1988, p.118)
“By interacting with one another, students can improve their
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acquisition of academic knowledge and skills”. This means that
students learned effectively when they work together. In fact, this
strategy is generally used in students centered teaching method
where small groups work together to achieve a common goal.

% The learner-led classroom strategy

The learner-led strategy assumes that most learners possess the
potential to design, and to participate in, learning processes that are
relevant and make sense to them. When a learner gets to be a teacher
for a day, he learns things that he would not have learnt otherwise.
Teaching or group work in the teaching process is helpful, but if a
learner realizes that the teacher and his classmates are expecting
useful information from him/her; s/he prepares lectures deeper in
touching any parameters of the lessons to satisfy the audience need.
The fact of looking for materials to prepare better the topic to teach
helps learner in a self-training process.

+» The class discussion strategy

This strategy is a well-structured pedagogical strategy that uses
students to students’ discussion. It encourages engagement, critical
thinking and better understanding of the subject matter. According to
(Gonzales, 2015) the practitioner’s role is to create a safe and
respectful environment where learners, totally involved, participate
through interaction with the topic. This is another way for learners to
teach each other. The researcher chose a topic on a real life situation
and asked students if they are pros or cons and illustrate their
viewpoints.

+ The Lesson Objective Transparency Strategy
This strategy is also called Transparency In Learning and Teaching
(TILT). It invites the teacher to explain learners the objectives of the
lesson instead of letting them figure them out by themselves. We
thought it would be better to state clearly our lessons goals or
objectives. This strategy is time saving and make the topics simple
and clear for every learner. For example, when dealing with our
second session, we wrote the topics on the board with the headlines
and chapters to be considered in planning the lessons. This strategy
permits to track and evaluate the teaching program. Students know
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what they are working towards and what they should master at the
end the class (Goodwin, 2018). That strategy demystifies the learning
process and encourages learners that everything they do is for their
own interest here and elsewhere. As (Winkelmes, 2023, P.2) said: “it
is an innovative and effective method of teaching that explains to
students why they are doing particular activities”.

To conclude, we can say that there are many methods and strategies
for teaching and learning ESP. All of them have some advantages
and disadvantages. In our study, we used mixed methods and
strategies depending on the context in which we were.

I11. Methodology

It was an action research study within a lecture of twenty hours.
According to (Lewin, 1946), action research is “a problem-solving
approach that involves collaboration between learners and
practitioners to identify, analyse, and address real-world issues”. As
for (Purrohman, 2019), it is an alternative research application that is
easily conducted during teaching and learning process. (Mertler,
2009) also pointed out that: “action research is a systematic inquiry
conducted by educators with a vested interest in the teaching and
learning process, for the purpose of gathering information about how
their schools operate, how they teach, and how their students learn”.
In nutshell, action research is a research method that aims at
investigating and solving a problem. That means, it conducts
research and takes action by a process of planning, action, and
reflection. Many didacticists and researchers have worked much on
how to improve learners’ level through action research. This
empowers teachers to investigate and strengthen their own practices
in making a bridge between theory and real-life challenges.

3.1. Participants
Seven students took part in our study. Among them, 71.42% were
male and 28.58% were female. They were all Master’s students in
Geology and Mines with an English class of twenty (20) hours
lecture. Participants have scientific baccalaureate with an extreme
age of twenty-four to twenty-seven. In addition, 42.86% have a
foreign license (Morocco) whereas 57.14% have a national license.
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According to (Sissoko & Coulibaly, 2025), students with scientific
background are less exposed to English in high school with 2 hours
a week. Most of them skipped the English class because it is a minor
subjected. That means the participants in our study have a low level
in general English. Some of them said that they didn’t have English
in the third year of license while other said that they had 15 to 20
hours of English when they were in the first year of license. However,
they were all aware of the importance of English in geology and
mines sector in Mali.

3.2. Instruments

In this study, we used observation and semi-structured questionnaire
as the main instrument to collect data. In observation method, the
data is collected by the researcher through direct observation of the
respondents under certain conditions rather than questioning the
respondents (Kamatchi et al, 2023). We also use the semi-structured
guestionnaire to complete the data collection of our study.
Commonly this involves closed responses where the students tick,
cross or rate, providing information which it has been decided ahead
of time will be relevant or useful. A concern with the validity of
student ratings, in terms of whether students are capable of knowing
when they learn, has produced numerous studies in America and
Britain see Page (1974) and Bligh (1978) respectively. To analyze
the data collected, we used content analysis as the main instrument.
According to (Surbhi, 2019, p.42) the researcher who uses this
approach has more room to be creative than the one who uses any
other method to carry out a research study.

3.3. Research procedure
Considering the main goal of the study, we exactly used our
preparation sheets, then, we observed, took notes and analyzed their
performances, and finally questioned them so as to get their insights.
Following is how things happened over a period of twenty (20) hours
divided into seven (7) sessions.

» At the first session of three hours, just after the
icebreaking activity and needs analysis (NA), the researchers
announced the syllabus of the semester taking into account
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their needs. To assess their students” level in structures, they
invited students to come to the board and write each, one
sentence in the present simple tense in affirmative form.
Only two (2) out of seven (7) performed correctly. The
researchers immediately noticed that the syllabus they
prepared to teach could not be properly executed if they do
not look for remedial methods and strategies. Some let them
know that they had no English class during their three years
of license; some other, for they had only 15 to 20 hours of
English class when they were at the 1% year of university
because of its second position consideration.

We immediately arrange seats into semi-circle for a motivation
activity during which we talk much about the importance of English
nowadays, and mainly for geology and mines engineers as well as in
job hunting. Some students even went to tell some cases in which
they witnessed the importance of English. We encouraged them that
it is not too late, we were here for that, and everything will be right
before the end of the semester if they accept to go with our rigour.

We firstly created an English speaking environment by
making/turning any of their phones and personal computers settings
into English language and download English dictionaries in their
phones. Then, the researchers handed topics to be presented
individually a week after so as everyone have enough time to express.
It was about simple tenses such as present simple, present
progressive, past simple, past progressive, future simple, future
progressive, and WH-How guestions.

» The coming week, debates rose here and there during
presentations. The researchers’ role was just to polish their
data through examples. At the end of the session, we gave
students our own sheets of preparation with many exercises
to be done before the third session. Considering their
motivation and determination during that second session, the
researchers suggested setting up a WhatsApp platform where
students could ask questions and talk about any kind of
topics related to English learning.
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> At the third session of three hours, we first corrected
the exercises and dealt with any issues related to simple
tenses. We, then, gave them a list of ninety words in French
and a series of fifty items (pictures). As assignments, they
had to give those words meaning in English, then name the
items. We also gave a text titled “General Geology” which
contained as consigns: vocabulary building, words
reference, questions based on the text, grammar building,
and composition.

At the fourth session of three hours, students first formed
pair groups and compared their works.

Each group selected a presenter according to the given portion of
activities. The teachers’ role was just to observe and intervene only
when it was necessary. As homework and to prepare the fifth session
of three hours, the researchers handed them their preparation sheets
about composed tenses such as the present perfect, the present perfect
progressive, the past perfect, the past perfect progressive, the use of
“for — since — ago ” and, active and passive voices. Those homework
assignments were just to be read and understood.

» At the fifth session, we together corrected the
exercises, and then, played three short videos as listening
session. The researchers were just interacting, even if
students intervened more than we did. Here we have to insist
that the assignment was to listen and understand. That is, no
assessment was assigned for assessing that listening session
may be testing listening and not teaching it (Sheerin, 1987).
To prepare the last but one session, we handed students five
topics for pairs presentation they had to choose. They were
about — Remote Sensing and Aerial Photo Interpretation;
Deep Oceans Mining; Surface water and Ground water:
Relationships; Metals and their Sources: Ore Deposit, and
Geological Process in the Biosphere.

» In that sixth session of three hours, they made power
point presentations. We assisted to stormy/brilliant
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presentations for the researchers made a motivating factor
that was: the more an assistant asked relevant questions, s/he
would have bonus, and, the more a presenter provided very
relevant or ingenious answers, he would be better graded.
Our role was just to correct mispronunciation and facilitate
debates among them. To prepare the seventh session, we
gave students our preparation sheets about prepositions,
connectors, job vacancy, job application letters, a killer CV
writing, and passing a successful job interview.

» The last day and last lesson of the semester, we assessed
them with audio and audio-visual plays.
Then, corrected the exercises on the given lessons.

A week after the researchers went back to school with a close-ended
guestionnaire:

1. Did you enjoy learning English during this semester (yes —
no).
2. Which strategies of teaching/learning helped you most learn
English during the semester? (you can tick more than one).
a - creation of English speaking environment.
b— creation of WhatsApp platform.
c— lesson objective transparency.
d— classroom discussion
e— providing feedback
f—all of them.
3. What was the pace of the learning like? (too fast — fast — too
slow).
4. What was the lessons content like? (very rich —rich — poor).
5. What were the sessions like? (very rich — rich — poor).
6. Which language skills did you learn most? ( you can tick
more than one)
a — listening.
b — reading.
C — speaking.
d — writing.
e—all of them.
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7. Have your needs been taken into account in our
teaching/learning process? (Yes — no).

IV. Results Analysis and Interpretation

Collected data was analysed and interpreted systematically. We
mean session by session to make them much clear.

> At the first session, learners themselves were aware
of their weakness and were more motivated and more active.
They felt at ease and became more confident that they could
catch up the required level of EST/ESP. As (Rao, 2020) said:
“students gain confidence in themselves and they rely on
new responsibilities” (p.132). That is, motivation remains a
very important factor in teaching ESP, mainly to adult
learners.

» The second session we found out that students
themselves could prepare their lessons by themselves and
explained them to their mates. That communicative language
teaching re-inforced their autonomy in explaining concepts
and answering questions, for they were given the opportunity
to look on dictionaries when need be. Most of them were
hesitating, even doubting, on words meaning but were soon
ensured that everyone is here to learn, and that, making
mistakes is part of learning. Thus, they became more
confident.

> At the third session, we realized that learners were
committed to work hard on their English level in ESP and
ninety per cent of the exercises were done. Even if some
didn’t get the correct answers of the assignment, at least, all
of them executed mostly the given assignments. Some of
them posted their concern on the platform concerning some
sections of the assignments on the eve of the session.

» At the fourth session, learners discussed a lot about their
topics. Each one tried to convince the other mate. They felt at ease
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for speaking English. The corrected mistakes were not reproduced
by learners. In case, it occurred someone corrected the mistake
including the mispronunciation of some technical words or
expressions.

> As far as the results of the fifth session are concerned, they
managed to do the exercises.
After correction, we moved to listening activities. They would like
to distinctively hear and understand each word from actors, and that
was not easy. We played and played so as they have a general view
on the context. They finally understood that the more you listen to
native speakers, the better you understand them.

» Aswe said in the methodology, the sixth session was
a real stormy class. They discussed about high technical and
geological terms/concepts the researchers did not understand
most of them. Mistakes were neatly reduced; sentences more
or less simple and correct; confidence at the rendez-vous....
The researchers really appreciated their performance.

» For the last day, the assessment of audio and audio
visual was not easy because native speakers’speed and
accent. In the audio visual play, images and gestures helped
them perform better. Finally, they really appreciated and
enjoyed the job interview lesson which has been acted by
two students before the other mates.

To conclude, we can say that the factors such as the motivation
activities, the creation of WhatsApp platform, pair works, teachers’
preparation sheets, and the creation of English language speaking
environment were the principal springboard to reach our goals. In a
word, one can confess that, not only students were psychologically
prepared to endure those almost two months sacrifice, but also the
size of the class was favourable for such a busy programme.

As far as the questionnaire was concerned, participants’ answers
satisfied the researchers much because mostly all of the strategies
and methods succeeded to reach our targets. Below tables illustrate
more our semi-structured questionnaire.

255




Table 4.1: Students’ satisfaction about learning English

1 - Did you enjoy learning English during this semester?
Statements Number of respondents Percentage
Yes 7 100
No 0 0

The first question was answered positively by all of the participants.
That is, 100% of the respondents affirmed having enjoyed the
teaching/learning process of English language during the semester.

Table 4.2: The most helpful strategies

3 - Which strategies of teaching/learning helped you most learn
English during the semester?
Statements in letter Number of Percentage
Respondents
a, b, d, 4 54.14
a,b,c, 2 28.57
f 1 14.28

For the second question about the specific strategies which helped
students to better learn English, the table shows that 54,14 % of
participants state that they have been helped by the creation of
English speaking environment, the creation of WhatsApp platform,
the lesson objective transparency, the classroom discussion, and the
providing feedback. 28, 57 % of them affirmed to be helped by the
creation of English speaking environment, the creation of WhatsApp
platform, the classroom discussion, and the providing feedback, and
14.28 % affirmed that he has been helped by all the above-mentioned
strategies.
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Table 4.3: The pace of the learning process

3 - What was the pace of the learning like?

Extent Number of respondents Percentage
Too fast 2 71.42
Just fast 5 28.57
Too slow 0 0

For the third question, the above table shows 71.42 % of them who
affirmed that the pace of the learning was just fast while 28.57 %
found it too fast. One could understand here that we a target to reach
over a very short time. We (researchers and students) had to struggle
hard and fast so as to be able to reach that aim.

Table 4.4: Lessons content

4 - What was the lesson content like?
Extent Number of responses Percentage
Very rich 0 0
Rich 7 100
Poor 0 0

The fourth table shows that all of learners that is 100 % affirmed that
the content of the lessons was rich. They were the main actors in
delivering lectures. It meant, they were doing their best so as the
teaching/learning be more beneficial to everyone.

Table 4.5: Sessions content

5 - What were the sessions like?
Extent Number of responses Percentage
Very rich 5 71.42
Rich 2 28.57
Poor 0 0

As far as the fifth question is concerned, 71% of them affirmed that
the sessions were very rich while 28,57 % of them said it just rich.
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That meant their needs were met.

Table 4.6: The most learnt skills

6 - Which language skills did you learn the most?
Skills Number of respondents Percentage
Listening and Reading 4 57.14
Reading and Speaking 2 28.57
Writing, reading, listening, 1 14.28
and speaking

57,14 % of participants of the sixth question affirmed that they learnt
most listening and reading. 28, 57 % of students mentioned reading
and speaking, and 14 % mentioned all the four language skills.

Tableau 4.7: Students’ Needs Analysis

7 - Have your needs been taken into account in our
teaching/learning process?
Statements Number of Percentage
respondents
Yes 7 100
No 0 0

Finally, for the last question, all (100 %) of them affirmed that their
needs have been taken into account in the teaching/learning process.
We understand here that the different needs students had suggested
at the beginning of the semester/programme had been met. What a
joy for an ESP teacher to notice such a response from his learners!

All these abovementioned data showed us that all our (students’ as
well as teachers) concerns were satisfied for neither students nor the
researchers were certain to achieve that performance at the first
session. As an old saying mentions “Where is a will, there is a way”.

2. Discussion

The focal point of this present research rests on the role of teachers
of English particularly that of ESP teachers in time pressure teaching
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process. After a busy teaching/learning of twenty (20) hours, it is
pleasant to state that dramatic change had occurred in a classroom
where the majority of students had a very low level in GE. It is most
often not easy to move from one’s low level in GE to high
performance in ESP within such a scant time. That challenge could
only be overcome by teachers who worry on the issues. “The fact that
you worry about being a good teacher, means that you are already
one” (Picoult, 2006). The fact of worrying to achieve a set of such a
difficult goal pushes the teachers to look for ways and means. In
addition to that mindset, ESP teaching/learning opens free doors to
the practitioners as asserted (Dashtestani and Nadezda, 2015 ) “ESP
is an independent and a separate activity and has its own ESP
research agenda within the field of applied linguistics” (p.445). It is
in that same tune, a good teacher arms himself with undefective
teaching methods and strategies. This dynamic action research was a
process which fostered our professional growth in enhancing our
teaching effectiveness. It also permitted us to learn about students’
behavior and taking action when learners are determined to reach an
objective. Pedagogically, this study, through an action research,
implies a help to educators to improve their practice to learn more
about their learners, to closely collaborate with them, and to be more
reflective teachers. As wrote (Burns, 2015) such a research “...is
grounded in practical action (the action component) while at the same
time focused on generating, informing and building theory (the
research component). These two components work in combination,
each mutually informing and supporting the other”.

To boost those targets, the motivation strategy remains a backbone
factor in andragogy. With the development of new technology and
science, learning becomes easier and faster (Dogoriti & Pange,
2012). The main secret is to be very careful about how to shorten,
even minimize, less important concepts and stress/lengthen the most
important ones, as far as class activities are concerned. Some
strategies such as a good plan of motivation session, the creation of
English speaking environment, the creation of WhatsApp platform
have been new in our career of a quarter of a century teaching. We
confer that amazing success to those strategies. What is more
pleasant, in addition to informal talks, the results of the questionnaire
confirmed our observation that students made a terrific progress in
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the four language skills through the different teaching methods and
strategies used in our teaching/learning process.

Further researchers could use this present study as a springboard and
plan their new research themes on “The use of WhatsApp Platform
in a Teaching Process; The Importance of Motivation in Andragogy;
Learners-led Classroom Strategies in Communicative Language
Teaching....

3. Conclusion

In the light of these abovementioned data, this study first, provided a
general view on ESP teachers and their challenge to overcome
complex situations (in our case, Mali) in which they are obliged to
extemporize teaching methods and teaching strategies. Next, it talked
about the possibly teaching methods and teaching strategies that can
be used so as to reach different targets, and that, in accordance with
many researchers and didacticists who have much spoken and written
about. Thirdly, it also dealt with the methodology. Thus, it
announced the different participants of the research, and then, the
instruments and the procedure that have been used to collect data
with different strategies. After that, the gathered results have been
analysed and interpreted. The evidence is set that the initial problems
have been solved significantly. And finally, the study discussed how
findings of the research may affect future practices and also
suggested new research plans/themes for further researchers.

What should be kept in mind is to always be very careful about when
and how to move from one context to another. For instance in our
case, teaching the present simple tense was not in our syllabus but it
has been inserted so as to remind forgotten basic notions; and then,
with a click, the higher performance of ESP would be reached. Any
“ESP teachers should be able to pave the way for students language
learning and at the same time take the specific learning content into
consideration” (Dashtestani and Nadezda, 2015). ESP teachers
should not always wait for well-established curricula. The same
methods and strategies can work with a set of learners and not with
another group or another period. That fact implies ESP practitioners’
self and in-service training as there is a paucity of pre-service training
in our countries. The teaching/learning field should not prioritize one
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method or strategy to another one. All of them came to the stage and
achieve their goals over a period of time. In accordance with the
authors (of this study), teachers in general, and ESP teachers in
particular should mix up different methods and strategies so as to
reach their ultimate goals for their learners’ benefits. “People don’t
reinvent the wheel, they build upon it”. The so-called traditional or
outdated methods and strategies should be considered as an
unshakeable springboard so as to develop or make progress on new
concepts driven by the era of a vertiginous development of science
and technology.
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